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RESUMEN

Dada la actual incorporacion de la educacién virtual en el mundo educativo, este trabajo
presenta el disefio y la evaluacion del massive online open course (MOOC) denominado
“El aula inclusiva hoy en dia. Cémo afrontar el trastorno del espectro autista y las altas
capacidades intelectuales” a fin de proporcionar a los profesionales de la educaciéon un
recurso formativo mas accesible y flexible para que puedan ampliar y reforzar
conocimientos. El objeto es conocer la percepcién de los participantes sobre el citado
trastorno mediante un cuestionario utilizado como instrumento para recoger los datos.
En el curso se inscribieron 330 participantes, de los cuales 110 lo terminaron de manera
satisfactoria y respondieron al cuestionario final evaluativo. La mayoria de los sujetos
contestaron positivamente la totalidad de las preguntas y quedaron satisfechos, en
general, en su tematica, contenido, metodologia y participacion. La principal aportacion
de este trabajo radica en la potencialidad de estos cursos como una herramienta accesible
gue permite la formacién permanente de los profesionales relacionados, en este caso, con
la educacién. Como propuesta de mejora los participantes apuntan a aumentar el nimero
de tiempo para realizar las tareas. Como conclusion, se percibe el MOOC como una
herramienta satisfactoria. Esto sirve para seguir avanzando en el terreno de la formacion
en linea y a distancia, considerando los MOOC como herramientas poderosas que
propician un canal valioso de intercambio de contenidos y saberes por parte del
estudiantado procedente de cualquier parte del mundo.

ABSTRACT

Since the current incorporation of the E-learning in the educational world, this study
presents the design and evaluation of the MOOC (Massive Online Open Courses) called
"El aula inclusiva hoy en dia. Como afrontar el trastorno del espectro autista y las altas
capacidades intelectuales” [The inclusive classroom today. How to deal with autism
spectrum disorder and the high intellectual capabilities]. The aim of this study is to
provide educational professionals with a more accessible and flexible training resource
so that they can expand and reinforce knowledge. Thus, the main purpose is to know the
participants' perceptions about the MOOC. A questionnaire ad hoc was used as a data
collection instrument. Initially, 330 participants were enrolled in the course, of which
110 participants completed it satisfactorily and responded to the final evaluative
questionnaire. Most of the subjects answered in a positive way to the totality of the
questions, being generally satisfied in: topic, content, methodology and participation.
The main contribution of this work lies in the potential of these courses as an accessible
tool that allows the permanent training of the professionals of the education. As a
proposal for improvement, the participants clarify to increase the number of time to
perform the tasks. In conclusion, we can say that the MOOC is perceived as a
satisfactory tool. This helps us to continue advancing in the field of online and distance
learning, considering the MOOC as a powerful tool that provides a valuable channel for
the exchange of content and knowledge by students from all over the world.
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EXPLORING MOOCs: SOME THEORETICAL FEATURES In this
section we present some theoretical features of MOOCs. First of all, we
will review the origins of this phenomenon and its typology. Secondly, we
will address some of the MOOCs advantages and disadvantages. Lastly,
we will share the MOOC experience, object of this paper.

MOOCs: Origin and Types

In the last years, the MOOC phenomenon has generated numerous
studies to know its scope and feasibility. Several scientific journals have
published monographs on the issue. The current scientific literature on
this topic presents the approach of these courses as well as their reach on
our society.

In 2007-2008, for the first time, George Siemens and Stephen Downes
organized a course with the characteristics of an online course (Pernias &
Lujan-Mora, 2013); however, the term “MOOC” was coined by Professor
Cornier (Lujan-Mora, 2012). This concept refers to a series of courses
found on specialized platforms that convey massive open online
knowledge (Davis et al., 2016). For a course to be considered a MOOC
course, it must comply with a minimum of requirements (Pernias &
Lujan-Mora, 2013):

Course: it must have an educational purpose. To do so, a series of
activities are established which have to be evaluated.

Open: there are several meanings to this type of courses, Let us keep in
mind that MOOCs initially come from the university concept; hence, one
of the meanings refers to be “open to everybody” without any prior
requirements (such as having a diploma or being enrolled at the
university). On the other hand, the resources and contents also have to be
open in order for other people to use them. Other meaning that can be
coined to “open”, is that the courses are free of charge and that their
contents can be found on different Internet sites.

Online: means that is it not necessary to attend a classroom physically
since the course is offered through the Network. Anyone connected to the
Internet may participate.

Massive scale: this type of concept has a narrow link with the former
since its purpose it to reach more people than the traditional method.
Hence, the course is intended to consider a great number of people.

We can then take Mauri (2014)’s definition and summarize MOOQOCs as:

A free course, open, made up fundamentally by Open Educational Resources
(OER) and designed to be taken through the Internet by anyone, in an self-
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reliant manner, without the need of having a teacher or a tutor as support on
the network on the other side of the connection (p. 40).

Ruiz (2015) approaches the concept from a more educational prism and
addressed MOOCs as:

An emerging techno-pedagogical educational model [...], focused on the
student, who is directly and absolutely responsible of his own learning; it is
massive because it is a formative proposal directed massively and openly
to thousands of participants since it access free, i.e., that anyone can access
the courses digitalized contents freely without any other requirement than
having the motivation to learn (p. 6).

Talking about MOOCs implies referring to different typologies (Sanchez-
Gordon & Lujan-Mora, 2014), but in this paper, we will focus on three
basic types: xXMOOC, cMOOC y tMOOC. The first type aims at having the
students acquire a series of contents; besides, they usually have the same
versions as the courses in e-learning but located on specific platforms
(Cabero, 2015); likewise, “this type of MOOCs is developed by university
professors that have the tendency to reproduce the basic activities of the
classic model of onsite university teaching” (Ruiz, 2015, p. 10).

According to Vazquez, Lopez and Sarasola (2013), the problem with this
type of MOOCs is that the students are treated massively without
individualization whatsoever. Another criticism is that xXMOOCs are not
prepared to support the heterogeneity of the participating group since the
students have to adapt to a pre-established planning, including objectives
and materials. We can say that this model is similar to the behavioral
perspective since the stimulus is presented through videos and other
materials and the results of the tests act as positive reinforcement in the
participants’ learning. (Ruiz, 2015).

On the other hand, the focal point of cMOQCs is the interaction among
students; i.e., knowledge is not focused on the experts but rather on the
participation and the interactions the students build to generate learning
and knowledge (Scopeo, 2013). cMOOCs are more social in the sense that
there is a greater interactivity between the participants and the tutors,
but they lack a structured instructional design (Bartolomé & Steffens,
2015; Ruiz, 2015). The means of interaction used in these courses are
usually blogs, wikis, social networks, electronic mail... The assessment is
usually based on online tests and collaborative work proposals.

However, some authors (Marti, 2012; Scopeo, 2013) consider there is the
possibility of combining both types of courses through specific platforms.
This model is called tMOOC and integrates the models aforementioned.
It is a mixed model that focuses on the development of competences that
enables the students to carry out a specific type of work. In this typology,
the relation among participants plays a second role since carrying out the
task is most important. The interaction among students occurs when the
need to comment or to dispel doubts arises. This MOOC is similar to the
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behaviorist perspective since knowledge is not gained through the

teacher but rather through the student’s personal effort (Ruiz, 2015).

Ruiz (2015) summarizes the three models in a series of aspects that

highlights the differences and similarities (See Table 1).

Table 1. Similarities and Differences of the MOOC Models

Similarities

Differences

Contain the basic elements:
networks, contents and tasks;
according to the model, one

As for interaction:
Interaction in XMOOCs is more restricted than in
cMOOQOC:s; this is due to the use of forums to share

element stands out from the experiences and doubts and respond in a collaborative
others. manner. cMOOCs go beyond and allow sharing
documents online, participate collaboratively. In short,
it strengthens the participants’ learning experience.
tMOOCs use a combination of the two MOOcs
aforementioned.

As for the assessment:

In XMOOCs, tests are objective, interactive, peer
assessment ...

cMOOCs are more open and the assessment adapts to
the training needs of the participant.

tMOOCs focus assessment on the performance of
different activities and tasks; they also use online
assessments.

They all use ICTs and
Internet to develop.

They are usually free or
accessible. They facilitate the
collaboration and cooperation
among participants.

There are proposals other than MOOCs that have open resources; one off
them is the open course ware (OCW), a course format storage where
different contents and open materials are stored. These are usually
developed by educators and are available for use, reuse and modification,
totally or partially, by any user. “This initiative was introduced to provide
a new model to disseminate knowledge and collaboration among
specialists worldwide and to contribute to the distribution of and free
access to common intellectual assets shared by the academic world”
(Cabero, 2015, p. 48).

An OCW differs from a MOOC with regard to the participants who, in the
latter, establish interactions among themselves and get involved at
different levels in the teaching activity and in learning. In an OCW, there
is no interaction or dynamic experience of the teaching action or
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learning. The OCW focuses on the content provided and the mechanisms

for making said contents publicly available.

Tabl2 2. Differences between an OCW and a MOOC

Characteristics and
Content

oCcw

MOOC

Differentiating elements

Self-discipline. Self-guided
learning, absence of

interaction (with a professor
or other participants). There

is no assessment or
certification.

Hetero-discipline.
Learning is guided; there
is interaction with the
professor. There are
assessment activities and
a certification of the
course.

Preparation and Design

There is no material
adaptation.

On demand. Requires the
design of specific courses.

Text Materials

Bibliographic references are

necessary as a minimum.

They are necessary.
However, the use of
audiovisual materials is
more frequent.

Audiovisual Materials

They are usually used in
slide format; even though it
is not compulsory, it is
recommendable.

They are necessary. Video
conferences, slides, etc.
are mostly used.

They are necessary, but
corrections are not done

They are necessary. To do
S0, some activities are

through the system

Activities through the system
programmed and some of
them may allow feedback.
They are necessary. At the
They are necessary, but end of the course, the
Assessment corrections are not done originality and the quality

of the work carried out
must be controlled.

Student follow-up

Non existent

Necessary. Every step is
supervised and
modifications may arise.

Interaction
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In Table 2 we observe significant differences between both models
regarding the participants’ interaction and follow-up. However, in the
case of MOOCs here presented, both tools are complementary. While
MOOC is used as online training with open contents for a series of
enrolled participants, OCW is the warehouse of the contents used in
MOOC that will be open to everybody, whether for those enrolled once
the course has ended or for others interested in the subject.

Learning Revolution or Involution? MOOCs Advantages and
disadvantages

After describing MOOCs and the existing models, we must highlight the
fact that there are different visions concerning MOOCs; there are
advocates as well as opponents. From the literature consulted, we note a
certain romantic vision of the MOOCs, seen as a transforming technology
that improves teaching. These are presented as one of the emerging
technologies in the educational system (Cabero, 2015).

According to Garcia (2015), MOOCs have evolved within distance
education. This phenomenon has overshadowed the academic interest
and has settled into society as “a democratizing argument of education”
(p. 97). Along these lines, MOOCs are considered another form of
distance education since they are attributed some signature
characteristics that include: openness, flexibility, activity, and above all,
freedom for teachers and participants.

Castafio, Maiz and Garay (2015), in a study on the perception of the
participants on learning through a MOOC, point out that there is a
positive assessment of the learning received and the use of these courses
in regulated university contexts. However, they suggest a greater
acceptance in learning settings linked to professional development and
continuing education. On the other hand, Bates (2014) indicates that
MOOCs are a good resource in continuing education; however, it would
be necessary to deepen their use in formal education.

Not everything is so perfect. According to some authors, MOOCs should
be given a second thought Lewin, 2013). Hollands and Tirthali (s2014)
define MOOCs as formal training settings that supplement classroom
teaching; hence, they suggest that they should address specific audiences
such as university students or professionals who wish to improve some
aspects if their profession.

We have found different opinions concerning the contributions made to
MOOQOCs. In regard to our work, we consider the use of MOOCs as a
supplement to the participants’ academic development since MOQOCs are
directed to active professionals or future professionals in education.
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MOOC: “The Current Inclusive Classroom. How to deal with
the autism spectrum disorder and high capacities”

The development of this MOOC is part of a call to develop and deliver
open and massive online courses for the 2016-2017 cycle, financed by
Universitat Jaume 1. it is presented as a participative and flexible
resource that allows us reach more people, not only university students,
and address an aspect as important as inclusive education. Hence, this
MOOC aims at offering professionals and students related to the field of
education, resources to respond to the diversity of students.

MOOC DEVELOPMENT
Planning

This MOOC has been developed by five professors pertaining to the fields
of education and psychology. The tasks of the teaching team revolved
around the design and the creation of contents and learning activities as
well as guiding the students during the course and the assessment of the
competences acquired.

Design

The MOOC platform is based on Moodle which is a flexible learning
management system (LMS) that allows delivering courses entirely online
such as the MOOCs. The materials used by MOOC are under a free
Creative Commons license, an equal recognition-sharing modality (CC
BY-SA). These materials are a compilation of articles, videos, images and
examples developed by the teachers themselves. Moreover, on
completion of the course, all the materials are published in the university
OCW institutional repository.

The contents worked on in MOOC are included in Table 3.
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Table 3. Diagram of the contents addressed in MOOC

UNIT 1: Understand the different classroom: the eyes of a student with
an autism spectrum disorder

1.1 Introduction to AQ

1.2 Characteristics

1.2.1 Characteristics according to books ...

1.2.2 But, What is the autism spectrum?

1.2.3 Diagnostic

1.3 A child with AQ in the classroom

1.3.1 Materials

1.3.2 More “pros” than “cons”

UNIT 2: Students with high intellectual capacities: Why are they bored
in the classroom?

2.1 Introduction

2.1.1 Understanding high capacities

2.2 Characteristics of gifted and talented persons
2.2.1 Personality Characteristics

2.2.2 Learning Characteristics

2.2.3 Social abilities

2.2.4 Emotional characteristics
2.3 High capacities student in the classroom

2.3.1 Identification
2.3.2 Questionnaires

2.3.3 Attention
UNIT 3: Toward an inclusive school: classroom practices

3.1 Concept approximation. Inclusive school model.

3.2 Inclusive classroom management: materials and resources
3.2.1Classroom organization: roles, time and space management
3.2.1.1 An example in action

3.2.2. Inclusive methodologies

3.2.2.1 Cooperative learning

3.2.2.2 Dialogic learning

3.2.3.3 Service learning: purpose, types, phases

3.2.3. Assessment in an inclusive classroom
3.2.3.1 Team notebooks
3.2.3.2 Rubrics Examples

Resources

The resources are open and have been prepared by the teachers expressly
for the course. Moreover, there were web pages, blogs or videos available
on the Internet that supplemented the contents.
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The students could communicate with the teachers through e-mail or
debate forums.

This MOOC is noteworthy for the use of forums as didactic resource.
These were not conceived as the only means of communication between
the teachers and the students but also as a space for dialogue and a
powerful learning tool. Hence, a debate forum was created and
associated with every one of the topics of the course to exchange
opinions, experiences, and even resources. It has been a very powerful
tool in MOQOC given the wide diversity of students (in terms of their
training, origin, mastery level of the subjects addressed...) which made
the exchange personally and professionally enriching. The teachers took
over the role of facilitator since they were the ones to spark the debate,
the flow of ideas, and the exchange of reflections and resources according
to the students’ concerns.

Assessment

According to the literature, one of MOOCs main characteristics is using
strategies that allow knowing the students’ progress. Hence, a series of
tasks was developed to obtain the certificate:

Respond to questionnaire 0. This questionnaire corresponded to the
initial assessment of the students’ learning since it is an open course, the
diversity of students was very high and it was necessary for us to
establish a starting point. This allowed the teachers to adjust some
contents and look for more resources to supply the training weaknesses
of some of the participants.

Pass questionnaires 1, 2 and 3 with a minimum passing grade of 5. Each
guestionnaire corresponded to a topic of the course. The students had
three opportunities to complete each questionnaire and the final grade
was the student’s highest grade. A deadline was set and the course
schedule was established in such a way that the last week of the course
was when all the tasks came to a close and the cases were to be solved.

Solve a case study and assess three cases of three classmates through an
evaluation rubric. First, each student had to solve a case study based on
the articulation of the contents addresses throughout the MOOC course.
Subsequently, each student was assigned three cases solved by three
classmates who had to be assessed. It was an assessment among peers,
i.e., each student had to revise the work of several classmates (hetero-
assessment). To do so, they had to enter at least four times at the forum
titled “Case study solved”, one to solve the case itself and three others to
assess his peers’ case study.

RESEARCH DESIGN
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This is a descriptive study based on quantitative and qualitative method.
In this section, we review the participants, the data collecting instrument
and the procedure carried out.

Participants

First, 330 participants enrolled in MOOC, of which 110 completed the
course and obtained an achievement certificate. Of these 110, 96
(87.27%) were women and 13 men (11.81%). Age wise, 2 participants
(1.81%) were under twenty years of age; 45 (40.90%) were between
twenty and twenty-five; 17 (15.45%) between twenty-six and thirty and 45
(40.90%) thirty-one and older.

In regard to training, it is worth noting that 49 (44.54%) were students
and 60 (54.54) professionals in education or educational psychology. Mo
re specifically, 34 (30.90%) were teaching students; 2 (1.80%) pedagogy
students; 1 (0.90%) psychology student; 10 (9.10), students of a masters
degree related to education or psychology; 2 (1.80%) doctoral students;
38 (34.53%) teachers; 8 (7.71%) teachers and pedagogues or teachers
and psychopedadogues; 4 (3.35%), had masters degrees high school
education; 1 (0.90%), pedagogue; 7 (6.35%), psychologists; and 2
(1.80%), psycopedagogues.

(40.90%) of the participants were not working in the field of education
or psychology and 64 (58.18%) actually did. Lastly, we referred to the
years of experience: 33 (30%) participants had no professional
experience in this field; 24 (21.81%) had less than one year experience; 16
(14.53%), between one and three year experience; and 36 (32.72%), more
than four. It should be noted that there is a (0.90%) loss value in all the
elements described.

Instrument

The descriptive methodological design uses a survey method and a
questionnaire as instrument. To collect data, we developed a
questionnaire expressly to assess the participants’ opinion on their
assessment of MOOC. This measurement instrument has two sections;
the first part has to do with contextual data, and the second consists of
twelve multiple choice questions and one open question. This second part
deals with questions related to the MOOC structure, materials,
assessment and time.

Procedure

First, we developed the instrument to collect data (adapted from
Dellepiane, 2016), i.e., the questionnaire we developed by means of
Google Form, ! on the platform and, on completion of the MOOC, we
provided the participants with the link of said questionnaire so they
could fill it out. The data analysis was carried out in Excel.
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RESULTS

This section contains the results of the assessment of the participants on
MOOC. In regard to the question: Is it the first MOOC course you have
taken? 86.36% of the participants responded affirmatively in comparison
to a scant 13.63% who responded negatively.

To question “How did you get acquainted with MOOC?, the responses
were divided (See Graph 1). Responses “A friend or relative” (21.82); “A
work colleague” (18.18%); “An e-mail newsletter” (18.18%) had the
highest scores, while “Others” (15.45%), “A university professor” (14.55)
and “Social networks: Facebook or Twitter” (11.82%) obtained a lower
percentage.

M Por un amigo/a o familiar
M Por un compafiero de trabajo
M Por un profesor de la universidad
— Por un correo electrénico
 informativo
Por las redes sociales: facebook o
twitter
M Otros

1545% 31 82%

11,82%

Graph 1. How did you get acquianted with MOOC?

To question: Are the contents and structure of the course clear and
appropriate?, half of the participants responded that they were very good
(50%) and the others,: (32.73%) said excellent, (14.55%) good (2.73)
satisfactory (See Graph 2). It should be noted that none of the students
considered the contents and the structure bad.
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M Excelentes
32,73% B Muy buenos
M Buenos

[ Regulares
W Malos

Graph 2. Are the contents and structure of the course clear and appropriate?

To question: Are the materials, readings, forums... of the course clear and
appropriate?, The participants responded they were very good (43.64%),
(31.82%) excellent, (20.91%) good and y (3.64) satisfactory. None of the
students considered the materials, readings, forums... bad. (See Graph 3).

20,91% B Excelentes
W Muy buenos
I Buenos

¥ Regulares

W Malos

Graph 3. Are the materials, readings, forums... of the course clear and appropriate?

Graph 4 shows the responses of the assessment. The participants’
responses to question: Was the assessment of the course clear and
appropriate? were: excellent (40.91%) and very good (58.18%). One
participant did not respond (0.91).
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M Excelente
M Muy bueno
M Bueno
¥ Regular

o
58,18% W Mala
M No contesta

Graph 4. Was the assessment of the course clear and appropriate?

To question 5: Do you consider the Moodle platform appropriate and
accessible for MOOC? 43.64% considered it very good; 37.27, excellent;
17.27, good and 1.82, satisfactory (See Graph 5)

M Excelente

M Muy buena

W Buena
Regular

W mala

Graph 5. Do you consider the Moodle platform appropriate and accessible for MOOC?

To question: Do you consider the duration of the course appropriate?
22.73% considered the duration as excellent; 33.64%, very good; 21.82%,
good; 3.64%, satisfactory and 18.18%, bad (See Graph 6).
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ar

18,18% 22,73% M Excelente
o M Muy buena

W Buena

[ Regular

B mala

Graph 6. Do you consider the duration of the course appropriate?

Graph 7 shows the percentages referring to question: Do you consider the
number of participants in the course appropriate? The responses were:
37.27%, very good; 30.91%, excellent; 28.18%, good and 3.64%,

satisfactory.

M Excelente
B Muy bueno
M Bueno

[ Regular
Emalo

Graph 7. Do you consider the number of participants in the course appropriate?

Graph 8 shows the responses to question: Are permanence and follow-up
facilitated in the course? According to the majority of participants,
follow-up and permanence in the course were very good (40%), excellent
(30%), good (17.27%), satisfactory (10%) and bad (2.73%).
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M Excelente
W Muy bueno
M Bueno

[ Regular

| LE

Graph 8. Are permanence and follow-up facilitated in the course?

To the question: Why did you take the MOOC course? 91.82% responded
they did so to acquire new knowledge; while only 8.18% said because they
wanted to review the contents being addressed.

Graph 9 shows the percentages referring to the question: What was my
motivation throughout the course? We observe that 54.55% said it was
very good, 21.82%, excellent, 20.91%, good and 2.73%, satisfactory.

M Excelente
M Muy buena
M Buena

™ Regular

W Mala

Graph 9. What was my motivation throughout the course?

In regard to the recommendations, only one person responded negatively
and 99.09% said they would recommend MOOC.

Concerning the open-end question about observations and proposals for
improvement, all the students wrote some suggestions which were mostly
positive and constructive. Among the positive comments, we found
observations related to the topics offered, organization, contents,
methodology and participation in different forums. Here are some
comments:
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In my opinion, this course was very interesting and | was able to extract a
lot of information that will surely be very useful in the future as a teacher
and which | am grateful having at this point since | am working in summer
schools and participating in several voluntary programs. Having tools to be
able to work with NEAE students [Specific Needs of Educational Support]
is very positive and rewarding not only for these students and their
families but also for me since it helps me improve what | do day after day.
Let's never stop learning! (Commentl).

Since the very first day, the course tutors have been very receptive and
consistent and were always available to dispel any doubts. Concerning the
course itself, it has adapted to my expectations; | was able to acquire new
knowledge and review those | already had. The course is very practical and
the resources it has provided me with, have facilitated the content
comprehension and the course was conducted in a more dynamic manner
(Comment 2).

Among the proposals for improvement, | suggest a greater flexibility in
submitting the tasks or improve the schedules so students can organize
their time: “The amount of material is very interesting; however there is
little time to assimilate it” (Comment 3). “There should be more flexibility
in regard to the deadline schedules” (Comment 4).

DISCUSSION

The discussions will be presented clearly through two focal points: the
first has to do with the MOOC design and development, and the second,
with the MOOC assessment by the participants.

MOOC Design and Development

This research addresses the professional development of teachers and
persons interested in education or whose work is related to ours.
According to Davis et al. (2016), MOOC is a way of disseminating, in this
case, specialized knowledge in inclusive education, in an accessible and
free manner. In MOOC, every participant is responsible of his own
learning; he himself establishes the time he wants to make available to
work on the course material, hence, the possibility to make it compatible
with other studies or employment.

As for the development of this MOOC, professional experts are
responsible of each unit of knowledge and the students can communicate
with each of them through e-mail and debate forums. The course
addresses professionals in education that are in search of an ongoing
training to improve some specific aspect of their teaching and university
students. According to Hollands and Tirthali (2014) and Bates (2014), if
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we take into account the MOOCs current development, professionals in
education and university students are those that may benefit the most
from this type of course.

This MOOC could fall within the category of a tMOOC, that combines the
XMOOC and the cMOOC (Marti, 2012; Scopeo, 2013), since the intent is
that the participants acquire competences related to the attention to
diversity. According to Ruiz (2015), in this type of MOOC, the student is
responsible since he is the protagonist of his own learning and knowledge
does not fall on the teacher but rather on the former’s own effort.

Participants’ MOOC Assessment

It was the first time for most of the participants in this MOOC to study
this type of course and their assessment, in general, has been excellent or
very good. The majority has pointed out that the materials, knowledge,
structure and assessment of the course were clear and appropriate. These
results are in line with Castafio et al. (2015)’s study on the perception of
those participating in a MOOC who perceived the learning received and
the use of these resources positively.

CONCLUSIONS

One of the main contributions of this work was to highlight the
importance of the open online courses in maintaining an ongoing
training for professionals involved in education.

As for the permanence of the students in the course, 110 out of the 330
students enrolled completed the course. This is consistent with some
authors’ findings about MOOCs criticisms on the dropout rate (Zapata-
Ros, 2013). Interestingly, the dropout rate was lower in comparison to
other studies consulted in which only 15% of the participants completed
all the activities successfully (MOOC Completion Rates: The Data, 2015).
On the other hand, most participants consider that the course facilitated
their permanence and follow-up. This may be the result of the strategies
used by the teaching staff to foster many exchanges, dispel doubts
immediately and notify, through the platform, the start of a new topic.

Although there is no clear evidence linking motivation and course
dropout (Vihavainen, Luukkainen & Kurhila, 2013), the participants
surveyed said they felt motivated throughout this course, which makes us
consider the need of deepening our research on this aspect, in line with
Cabrera (2015), who claims that one of the causes for the participants to
dropout, is the lack of motivation.

Véazquez et al. (2013) claim that one of the criticisms toward learning
through MOOCs is to treat the students massively and without any
individualization. This issue did not affect the course we presented so
much since in tMOOC communication existed between the teaching staff
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and the students. When the participants were asked about the topic, they
responded that the facilitation of the permanence and follow-up was
excellent or very good.

Lastly, the vast majority of the participants said they would recommend
MOOCs. This reveals the degree of satisfaction they experienced and it
encourages us to pursue offering this series of free, open courses
designed to be studied through the Internet by any person who wishes to
do so (Marauri, 2014). MOOCs have a great potential of training a large
number of people who need to continuously update their knowledge.

In conclusion, we can point out that MOOCs are a very useful resource
for ongoing training since they allow a more open and flexible way of
exchanging knowledge. The heterogeneity of the participants
represented an opportunity to share enriching experiences. However, this
can lead to the depersonalization of learning if we treat everyone
massively. Therefore, it is essential to generate good communication
between the teaching staff and the students in order to address this
resource in a more inclusive manner.

Future Lines of Research

The results of this study open new lines of research. On the one hand, the
need to study the motivation as a factor of desertion or continuity arises.
This research seems relevant since our study would lack the sufficient
data to analyze this topic. Another interesting aspect is to inquire on the
accessibility of these courses. Our MOOC is based on an inclusive
education model. Based on this premise, being able to access these
materials is a fundamental topic to ensure the right of all people to
education.
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